Assessment Strategy Options

The following document is an excerpt from a text on curriculum made available by the State Department of Education.  On this recommendation, we will be using these suggested assessment strategies as we develop Family and Consumer Science competencies and assessments.  Attached are copies of the cover page and related information as a resource if you would care to purchase the full set of materials.

Numerous strategies are available to assess student learning.  The use of multiple strategies is encouraged to provide measures of complex skills and varying student strengths and learning styles.  Following are suggested strategies.

1.  Annotated notes
Students can annotate the notes taken from classroom discussions, lectures, readings, or their own research.  Reflection is the key with this type of assessment.  You should look for (1) new insights that are generated as a result of the previously taken notes, (2) ideas that are extensions of previously expressed ideas, and/or (3) comments and questions stemming from previously stated ideas.  The thinking represented should be more in the higher-level categories or application, synthesis, and evaluation than a simple restatement or summary.

2.  Case studies, scenarios, and simulations

Case studies, scenarios, and simulations are used to assess a student’s ability to analyze events and individuals in light of established criteria.  Using this type of situation-specific format, students will be able to reveal their ability to synthesize evidence to support generalizations based on individual cases.  Students can choose a variety of formats for presentation of case studies, scenarios, and simulations – videotaping, role playing, written or oral presentations, plays debates, movements, songs, poetry, and so on.

3.  Charts for information gathering

As information is gathered for projects or individual assignments, students can create matrices or charts to organize the data.  Assessment of a chart or matrix should be based on its appropriateness and design and the accuracy and thoroughness of the data collected.  Charts and matrices can be included in portfolios.

4.  Checklist

A checklist is used when specific tasks or functions can be predetermined.  Sources of checklists include teacher-made lists based on content and/or process of knowledge, skill, or attitudes; student-made lists as the initial step in the completion of a project; and employer-made lists that reflect expectations for performance in a specific occupational area.  Each item in the checklist should have a single focus.  This will allow each element of a task to be isolated and “checked off.”

5.  Cognitive mapping

Like graphic organizers, cognitive mapping is a visual representation of relationships among ideas.  Cognitive mapping does not have a specific format.  The map is generated by the student as a picture of the way he or she sees the ideas fitting together.  Common shapes, lines, colors, symbols, and so on can be employed, but the map itself is idiosyncratic.  You will still be able to use general evaluation guidelines such as accuracy, thoroughness, and appropriateness, but determining the final outcome of the evaluation requires greater latitude.  Using a cognitive map during conferences will reveal a great deal about a student’s understanding as well as help the student to clarify his or her thoughts in preparation for the conference.

6.  Conferencing

Collecting information about students’ understanding of knowledge, skills, and attitudes on a one-to-one basis is typically referred to a “Conferencing.”  This is more than a “talk”.  The student should bring a portfolio, a visual representation, or some other piece of work to the conference to support the topic of the conference.  

7.  Extended paper-and-pencil tests

Conventional tests such a multiple choice, essay, and true-false can be extended to further clarify students’ understanding of the knowledge or skill being assessed.  Extensions can be as straightforward as “say more about,”  “illustrate your response,” or “support your answer with an example.”  In addition, you can ask students to “draw out their thinking” in a visual representation using a cognitive map or a graphic organizer.  Another variation on extended response is to ask students to formulate the questions for a given piece of information.  Students could then collaborate to choose the best questions.  This process will reveal a great deal about the general level of understanding of knowledge and skills.

8.  Graphic organizer

Visual representations are considered graphic organizers when they are formatted into a shape that reveals the flow of ideas, the connection among ideas, and the application of ideas.  You can use graphic organizers to asses a student’s level of understanding by examining the accuracy, thoroughness, and appropriateness of the graphic to represent a given concept, skill, or process.  This assessment tool is especially powerful as a nonverbal mechanism for making inferences about what students know.

9.  Journal entry

Students can use journals or logs to keep a record of their learning experiences.  : Journal entries can serve as an accountability piece.  They also allow students to reflect on the meaning of their learning and the attitudes connected to the experiences.  Minimally, journal entries can merely be checked as having been made – yes/no.  A more extensive use of journals for assessment can be accomplished by requiring that students answer specific questions, write specific amounts, use specific forms, and so on.  If you have a format in mind, be sure to make your expectation clear from the onset.

10.  Narrative writing

Translating factual information into a narrative format requires students to make a shift in their thinking from comprehension to application.  Look for evidence in the narrative that the student has internalized the knowledge, skill, or attitude by being able to represent the information in a real-world situation.

11.  On-demand demonstration

When performance of a hands-on skill or solution of a real-life problem is assessed, an on-demand demonstration can be used to determine level of accuracy, flexibility in application of skill, recognition of appropriate choice of skill for a specific task, and so on.  Criteria should be identified prior to the learning experience and then applied during the assessment phase of the demonstration.  Students should be prepared to complete this type of assessment with little, if any, prior notification, i.e. “on demand”.  Students should be encouraged to keep a record of hands-on performances that illustrate levels of knowledge, skills, and habits of mind.

12.  Portfolio

A portfolio is a collection of pieces of evidence of a student’s knowledge, skills, and attitudes.  Used to showcase the student’s best work or work in progress, the portfolio serves as a record of progress over time.  The content is selected by the student in collaboration with the teacher.  The portfolio becomes the centerpiece for review conferences with experts in the field, parents, administrators, other teachers, and even peers.  The portfolio can be most effective as a means of displaying concepts and abilities that capture the competencies and employability skills and attributes for students to take to the workplace for employer review.  Evidence of learning can take various forms such as journals, charts for information gathering, visual representations, narrative writing, photographs, and videotapes.

13.  Project-based learning

Project-based learning provides a hands-on demonstration of knowledge, skills, and attitudes that reveals a student’s ability to plan, organize, and create a product or an event.  Criteria for evaluation of a student’s performance include many characteristics that will vary according to the project.  Examples of categories of criteria include timelines of completion, demonstration of skills needed to complete the experience, documentation of processes used in project development, presence of evidence to support conclusions, relevance and thoroughness of presentation, accuracy of content and processes used, and level of performance as a team member in the completion of the project-based learning experience.  Tools used to collect data for evaluation could be computer programs, checklists of the development process from initial to final steps, annotated notes, and conferencing.

14.  Rubrics

A rubric is an expandable scoring guide that specifies the criteria for performance along a continuum.  The rubrics provided for the Integrated Curriculum Standards (ICS) from the Curriculum Integrator are set along a four-point scale.  The key indicators for each component of the ICS are specified with frequency of occurrence and quality of performance or product varying along the scale from 4 through 1.  The rubric is distributed to or constructed by the students at the beginning of the course.  The purpose is to make the target of learning clear by revealing the critical features of mastery-level performance from the beginning.  Students can learn to monitor and adjust their own levels of performance based on the rubric rather than passively depending on the teacher to “give a grade”.

15.  Structured observation

Observation of events, groups, and individuals that focuses on the salient traits of the skill or attitude being displayed is one of the most powerful assessment strategies.  When observation is “structured,” the key behaviors or attitudes to be observed are predetermined with a focus on “observable” behaviors.  Using a scale of frequency of occurrence such as often-sometimes-seldom-not yet allows you to collect evidence of student performance in an objective, systematic manner.  This information can then be shared in conferencing with students and /or parents.  Videotaping can be used to complete the picture of observed behaviors.  View the videotape with the student, allowing the student to “unpack” his or her thinking during the taped event.

16.  Videotaping and photography

Composition of the videotape or photograph should reveal what a student considers representative of the knowledge, skill, or attitude.  By inference, then, you are able to draw tentative conclusions about his or her level of understanding and ability to appropriately apply the learning.  This type of assessment can become a vital piece of the portfolio or a conferencing experience.

